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Abstract
The goal of this study was to determine the effectiveness of rubrics in an academic level university Romanian
Literature class. This class was run in a hybrid system, combining face-to-face meetings with online written
assignments. Students completed two equivalent assignments, one without the use of a rubric and the second
assignment using a rubric. Each assignment was scored using the rubric. For the first assignment (see Appendix
A: First Assignment) the students were given a written assignment in which they were asked to develop a
creative essay in which they took the role of one character in a story and wrote a letter describing their feelings
about another character. In the second assignment the students wrote an essay explaining their thoughts in
relation to the creative process. For the second creative essay (see Appendix B: Second Assignment) the students
were given a rubric (see Appendix E: Writing Rubric) to assist them in the development for their essay. Thirty-
five second year students from a blended weekend program agreed to participate in this study. Participants also
completed a post class survey (see Appendix C: Student Rubric Survey) in relation to their thoughts about using
rubrics to complete their assignments. The data revealed that the class mean score rose 4.8 grade points using the
rubrics. For the 56.7% of the students whose scores were raised when they used the rubrics the average increase
in scores was 11.1 percentage points. The study indicated that there are two groups of students: those who
functioned better using the rubrics (56.7%) and those who functioned as well as or better when using no rubrics
(43.3%).
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1. Rationale
Teachers in public and private schools have been working to develop ways to assess students in authentic
ways. In this process we attempt to develop assessment strategies in which students create products that are either
real world products or that simulate the real world (Pickett & Dodge, 2007). Rubrics are geared to assist teachers
and students in formatively assessing students in order to improve instruction and learning. The use of rubrics is
especially important when working with complex and more subjective material in order to allow students and
teachers to develop more objective and consistent assessment measures. Students and teachers both clearly
understand the criteria for assessment which promotes clearer feedback to students and teachers (Dodge and
Picket, 2007). The use of rubrics also allows us to move from a deficit model of assessment to a more positive
and useful formative model (Lazear, 1998). People like Wiggins and McTighe (2005) and Howard Gardner
(2000) advocate for more useful and fair assessment procedures for student learning and teacher instructional
practices.
We realized that some students appear to be able to formulate their assignments more accurately with the use
of rubrics. Some students, though, told us that they did not find the rubrics useful. Some related that they found
rubrics inhibiting in terms of their creativity and others found the rubrics tended to describe minimal standards
rather than high standards. Naturally, we worked to improve the level and flexibility of our rubrics. This process
led us to this study in which we gathered data in relation to the students’ use of rubrics and their thoughts about
the usefulness of the rubrics for different students.
The participants for this study were thirty-five students in a university Romanian and Children’s Literature
class. These students were second year students in an elementary pre service teacher education program. All of
the students in this class were females between the ages of twenty and fifty. This cohort was established to run
classes in a hybrid fashion (online and face-to-face) with the face-to-face classes held on Saturdays and Sundays.
Classes are broken into two parts – theoretical sessions held online and practical seminars held face-to-face.
Some of the written assignments for the seminars are also accomplished online. Most of the students in this
cohort work and many of the students have to travel between two and five hours to arrive at class. There were
also three students who registered for the weekend program because they want to be double majors.
This public university registers approximately 25,000 students per year. Most students live off campus in
apartments, in homes of relatives, or in the homes of their parents. A significant group of students commutes
from outside of the city in which the university resides. The city is a mostly working class area which in an
emerging country in Eastern Europe. The teacher education program at the university is a professional based
program. Students work in cohorts for three years gaining experiences in the classroom, in seminars/practical
classes and in the local schools. The department has recently been accredited to incorporate online programming
with its students. This group of students is the first cohort to participate in the weekend hybrid program.
2. Theoretical foundation and related literature
In education we have been using rubrics to help us assess our students for a number of years for a variety of
reasons. Teachers want to be able to assess their students using real world activities and/or problems (Dodge and
Picket, 2007). Many educators believed that we were assessing our students in ways that were not necessarily fair
or accurate (Gardner, 2000; Wiggins and McTighe, 1998). Others believed that many teachers were not giving
students a clear understanding of what the assessment criteria were or on how the criteria were being used to
assess students (Dodge and Picket, 2007). There are educators who believe that educators have not been applying
formative assessment concepts as well as we should in order to inform student growth and teacher instruction
(Marzano, Pickering, Pollock, 2001; Marzano, 2007, 2010). Teachers also believe that since we are working to
generate good citizens for our nation that our assessment practices should include democratic principles (Green &
Johnson, 2011). Today more educators believe that our assessment practices should be fair to all students (e.g.
gender, culture, socioeconomic status, etc.) and should assist all students by having clear expectations,
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informative and useful feedback, and provide clear and positive reinforcement to learning objectives (Cleveland,
2011). Rubrics give students and teachers three areas in which to clarify what and how to assess performance: 1.
Criteria for success, 2. Explanations for levels of success, and 3. A scoring strategy (Reddy & Andrade, 2010).
When rubrics are available before an assignment is due and when students are involved in the development of the
rubrics more students tend to have positive attitudes about the use of rubrics for scoring their assignments (Reddy
& Andrade, 2010). Reddy and Andrade also found that instructors at the university level vary in their attitudes
about the use of rubrics and that although rubrics at the university level are used in a wide variety of classes the
relative number of instructors who use rubrics in the college classes remains relatively small. As instructors
create rich and complex experiences for their students (Caine, Caine, McClintic, & Klimek, 2011) it becomes
critical to develop assessment tools that are of high quality in order to gather valid and reliable data upon which
to make decisions about student progress (Drake, 2012). Creating appropriate rubrics can help instructors develop
those high quality assessments.
3. Methodology
Our research question for this study was “What effects does the use of rubrics have on the writing grades of
university students in a Romanian and Children’s Literature class?” We were interested to discover what
percentage of students believe that rubrics help them in their assignments and what percentage believe that
rubrics either have no effect or a negative effect on their work. Another question in our minds was “What effects
do students think rubrics have on teacher scoring of their work?” Finally, we were interested to discover how
many students do and do not use rubrics when they are available.
In order to answer our questions we developed two equivalent writing assignments for our participants. The
students were asked to write two essays. The instructor used a writing rubric to score each essay but the students
were given the rubric only for their second essay. In the first essay students were to take on the role of one of the
characters in their literature and to write a letter discussing their feelings about another character in the story (see
Appendix A: First Assignment). In the second writing assignment the students were asked to write about their
own thoughts related to the creative process (see Appendix B: Second Assignment). For this second assignment
the students were given a rubric (see Appendix E: Writing Rubric) to assist in the development of their writing.
Thirty students completed both essays during the time period of the study.
The second data collection tool used in this study was a fifteen question survey in which the students were
asked to respond to statements related to the use of rubrics using a five point rating scale (from Totally Disagree
to Totally Agree). The questions were divided into three major categories: use of rubrics, standards, and positive
or negative effect on student work. On the issue of the use of rubrics the following questions were developed for
the students:
1. When I have a rubric available for an assignment I use it to inform my work
2. I like to have a rubric to help me in my work.
3. I would rather do my work without a rubric so I have the freedom to design my own ideas
4. I never use a rubric to help me to organize my work.
5. When I become a teacher I will use rubrics on a regular basis with my students.
The following questions were used to gather data in relation to student thoughts about the issue of the
standards used with the use of rubrics.
1. A rubric lowers the standards for my work.
2. A rubric helps me to raise the standards for my work.
3. A rubric stifles my creativity.
4. In this class the rubric made no difference in the quality of my work.
5. In this class the rubric helped the professor to grade more fairly.
The questions used to gather student views related to whether or rubrics helped students were as follows:
1. A rubric helps me to organize my work.
2. A rubric helps me to self assess my work before I pass it in to the professor.
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3. A rubric is usually too general to help me assess my work.
4. In this class my work was better when I used a rubric.
5. In this class my work was better when I did not use a rubric.
Twenty–one students (58.3%) replied to the questionnaire which was posted online through the use of Survey
Monkey. Some of the twenty-one students who responded decided to not answer some of the questions in the
survey.
The final source of data for this study was the observations of the instructor both online and in the classroom
setting. The instructor noted the conservations she had with her students and the students’ comments during and
after class times. Her reflections were used to help triangulate the data received from the students in their
assignments and the student survey.
4. Results
Thirty-five students completed both assignments (see Appendix D: Written Assignment Scores). The average
score for the first assignment (completed without the use of a rubric) was 86.83 (out of 100) and the average
score for the second assignment (completed with the use of a rubric) was 90.86. Of the thirty-five students who
completed both assignments eighteen students’ scores were higher in the assignment using a rubric, fifteen
students scores were lower using the rubric, and three students’ scores were unchanged. For the students whose
scores were higher when they used a rubric their average increase was 12.6 points. There was a 7.1 average point
decrease for the fifteen students whose scores were lower when using rubrics. Eight of the students whose score
were lower in the second assignment received a score of 100 in the first assignment. Five of the eight students
received a score of 95 in the second assignment. In the second assignment ten students scored a 100. Of those ten
students two received a score of 95 in their first assignment. One student scored a 100 in both assignments. Thus,
50% of the students received higher scores when they used rubrics; 41.7% of the students received lower scores
using the rubric; 8.3% of the students earned the same score when using and when not using the rubric.
The second data collection tool used in this study was a student survey (see Appendix C: Student Rubric
Survey). We developed three sets of questions for the survey: 1. Use of rubrics, 2. Standards, and 3. How helpful
is the use of rubrics. Each category contained five statements. Each statement was responded to through the use
of a five point scale running from 1 – Totally Disagree, 2 - Disagree, 3 – Neutral, 4 – Agree, 5 – Totally Agree.
Twenty-one students (58.3%) of the thirty-five participants replied to the survey.
In the first category of rubric use the first statement, When I have a rubric available for an assignment I use it
to inform my work, received 1 Neutral score, 12 scores of Agree and 8scores of totally agree 21 replies).The
second statement, I like to have a rubric to help me in my work, received 2 Neutral scores, 11 Agree scores and 8
Totally Agree scores (21 replies). The third statement, I would rather do my work without a rubric so I have the
freedom to design my own ideas, received 6 scores of Totally Disagree, 1 Disagree scores, 7 Neutral scores, 4
scores of Agree and 3 scores of Totally Agree (21 replies). The fourth statement in this category, I never use a
rubric to help me to organize my work, received 11 scores of Totally Disagree, 1 score of Disagree, 4 scores of
Agree and 1 Totally Agree score (19 replies). The last statement in this category, When I become a teacher I will
use rubrics on a regular basis with my students, received 4 Neutral scores, 5 scores of Agree and 11 scores of
Totally Agree (20 replies).
For the second category of standards the first statement, A rubric lowers the standards for my work, 8
students responded with a score of Totally Disagree, 9 students responded with a score of Disagree, 1 student
scored the statement as Neutral, and 1 student scored this statement as Agree (19 replies). For the second
statement, A rubric helps me to raise the standards for my work, there were scores of 4 Neutral, 11 Agree and 6
Totally Agree (21 replies). The third statement, A rubric stifles my creativity, received 11 scores of Totally
Disagree, 3 scores of Disagree, 4 scores of Neutral and 2 scores of Agree (20 replies). The fourth statement, In
this class the rubric made no difference in the quality of my work, there were 6 scores of Disagree, 7 scores of
Neutral, 4 scores of Agree and 3scores of Totally Agree (20 replies). The fifth statement, In this class the rubric
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helped the professor to grade more fairly, there were 3 scores of Neutral, 9 scores of Agree and 8 scores of
Totally Agree (20 replies).
The third category asked students to respond to five statements about the usefulness of rubrics. For the first
statement, A rubric helps me to organize my work, the students responded with 3 Neutral scores, 10 Agree scores
and 7 Totally Agree scores (20 replies). The second statement in this category, A rubric helps me to self assess
my work before I pass it in to the professor, students responded with 1 Neutral score, 12 Agree scores and 8
Totally Agree scores (21 replies). The third statement, A rubric is usually too general to help me assess my work,
received scores of 2 Totally disagree, 10 Disagree, 7 Neutral, and 1Agree (20 replies). The fourth statement, In
this class my work was better when I used a rubric, received scores of 4 Neutral, 11 Agree and 5 totally Agree
(20 replies). The final statement in this category, In this class my work was better when I did not use a rubric,
students responded with 1 Totally Disagree, 7 Disagree, 6 Neutral, 3 agree and 3 Totally Agree.
According to the observations of the instructor on both online and in the classroom setting, 50% of the
students expressed their agreement and satisfaction in relation to the possibility of working with a specific, fair
and objective tool of assessment. These students noted that the use of rubric was really helpful in completing the
assignment. They welcomed the idea of having rubrics and 10% of them stated that they will use it with their own
students. Another 45% of the students stated that rubrics limited their flow of thought and that, in many ways,
rubrics narrows their way of thinking or approaching the task. Their attitude was not a negative one, but they
expressed concern in relation to using rubrics at all times. In their opinion, the frequency the rubrics are utilized
in classroom should be balanced and adapted to the requirements of the specific task. The other 5% of the
students remained neutral in relation to the use or non use of rubrics. They stated that they need more time to try
it out and learn more about how the rubrics work for them and for the others. Their attitude was a neutral one.
5. Discussion
The data collected during this study display some very interesting results. First, it is very clear that most of
the students (95%) will use a rubric to assist them in their work. 90% of the students like having a rubric when
they do their work. That contrasts with the results to the statement: I would rather do my work without a rubric so
I have the freedom to design my own ideas. For this statement approximately 33% of the students disagreed, 33%
were neutral and 33% agreed. This makes sense with our experience with our students. Our experience tells us
that students are very conscious of earning positive grades. They want to know what we want from them so that
they can give us what we want in order to earn good grades. I asked a class with 20 students in attendance about
how they formulate their essays for their instructors. Fifty percent of the class agreed that they write for the
professor most of the time. The other fifty percent related that they write “what the professor wants” some of the
time. When we use rubrics for many of our students it answers the question, “What do you want in this
assignment?” Of course that is good news and bad news. It is great that students want to receive good grades, but
it is not good when they think that the best way to get good grades is to figure out what the professor wants you
to say. We want independent and strong thinkers, not regurgitateors in our classes. We are now rethinking how to
formulate our rubrics to allow students to understand the parameters of the assignment and to also encourage
(maybe demand) independent thinking. We want our students to develop their own voices.
The second item that was interesting was the fact that 60% of our students benefited from rubrics but 40% did
not. This result was a little surprising. We thought that from our discussions with our students that there was a
group of students that did not think that rubrics helped them in their work, but we thought the numbers would be
further apart than 60% - 40%. This result matches the survey results in two ways. It is in agreement with the data
in which 33% of our student would rather not use a rubric and 33% are neutral about the use of rubrics. This
result also agrees with the data for the survey statement: In this class my work was better when I did not use a
rubric. For this statement 40% of the students disagreed, 30% were neutral and 30% agreed. This was in contrast
with the results for the statement: In this class my work was better when I did not use a rubric. Eighty percent of
our students agreed with this statement, twenty percent were neutral and no students disagreed. That raises some
questions that we would like to look more into for our students. Do the students believe that their work is better
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from the perspective of they know more what to do, or does this mean that some of the students believe the
rubrics tell them more about what the professor wants for responses?
The third area for us was the statement: In this class the rubric made no difference in the quality of my work.
Thirty percent of our students disagreed with this statement, while thirty-five percent of our students were neutral
and thirty-five percent agree with the statement. These results appear to agree with the 60% and 40% data in
relation to the grades for their two writing assignments. It also appears to agree with the 33% of disagree, neutral
and agree categories of opinion of students who like or dislike using rubrics while working on their assignments.
It is clear to us that poor students want to receive good grades and they are willing to work to earn those
grades. Most of our students appear to have been trained that in order to get good grades they need to know what
the professor wants from them. The positive side to that is that our students are willing to learn new ways of
creating assignments. The negative side of that coin is that often students are willing to give up some learning or
some critical thinking to get the grade they want. We are now thinking about how we word our assignments and
how we create our rubrics so that we can encourage more of our students to create their own voices in their work.
For us that has meant that we have to refrain from blaming the students for not being willing to take risks and to
explicitly teach and assess our students on their critical thinking and courage to take academic risks. That means
two things for us at this point: 1.We are making a determination as to what critical thinking skills we should
specifically teach to our students. We are developing ways to give our students specific opportunities to use those
skills and to receive productive feedback from us. 2. We are looking to develop our rubrics to include specific
points for taking academic risks and for the critical thinking skills we want to see from our students. We also are
developing ways to work with our students both online in face-to-face classes to make sure that we are explicit in
our joy in student learning instead joy in our teaching. We want to become more student centered in our
approaches and less teacher centered.
.
6. Recommendations
This was a small study so our recommendations are more for us and our students than anything else. The
results of this study cannot be generalized, but we believe that the information we gleaned from our students
might be useful for others to consider. We are making three major recommendations for our future work with our
students.
1. Make sure that we include in our rubric positive points for academic risk taking.
2. Include specific critical thinking skills into our lessons and assessments and, thus, in our rubrics.
3. Make sure that our expectations for both ourselves and our students include explicit norms for the
creation and develop of each student’s voice in their oral and written assignments.
Conclusions
From the results of this study we believe that the use of rubrics is important for our students, and we believe
that we can make the process more effective for more of our students. In these days of accountability we believe
that student centred teaching is actually more important than ever. If we are serious about the four Cs of 21st
century learning (collaboration, critical thinking, communication, creativity) then we have to broaden our
horizons on student centred teaching both in terms of connecting student work to the important standards and in
terms of helping our students grow as people. If we can enhance our rubrics to include both aspects of teaching
and learning then we will become better teachers and our students will become better students. This sounds like a
good deal for all of us both for our classes today and for the future of our world.
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Appendix A. First Assignment
Imagine you are the blood brother of Prince Charming in Mihai Eminescu’s fairy tale: Prince Charming Born from a Tear. You are
worried because he did not come back home from his trip to get Genaru’s daughter. Write a 1-2 page essay in which you express your
feelings and thoughts about his sacrifice, dedication and honour. In other words characterize Prince Charming from the perspective of his
blood brother. Think about his returning, the sacrifice that he made in the name of friendship, love and duty. Think also that the text was
written by our national poet Mihai Eminescu. Justify, quote, explain, and bring evidence that help you prove your point.
Appendix B. Second Assignment
Think of the following lines from Tudor Arghezi’s Testament: "Slova de foc úi slova făurita/ Imparecheate-n carte se mărita" (The verse
of fire and the verse that was forged/ Sanctify their union in the book you wrote.) and explain in a 1-2 page essay what you think about the
creative process: Is it the result of tremendous effort or is it born from divine inspiration? Are the components connected? How is this
relationship expressed in the poem? How do you feel about this? Where does the divine and the divinity interfere? Can we talk about such
interference?
Appendix C. Student Rubric Survey
Question Totallydisagree Disagree Neutral Agree
Totally
agree
Rating
average
Response
count
1. When I have a rubric available for an
assignment I use it to inform my work 0 0
4.8%
1
57.1%
12
38.1%
8 4.33 21
2. I like to have a rubric to help me in my work. 0 0 9.5%2
52.4%
11
38,1%
8 4,29 21
3. I would rather do my work without a rubric so I
have the freedom to design my own ideas
28.6%
6
4.8%
1
33.3%
7
19%
4
14.3%
3 2.86 21
4. I never use a rubric to help me to organize my
work.
57.9%
11
5.3%
1
21.1%
4
10.5%
2
5.3%
1 2.00
19
2-no reply
5. A rubric lowers the standards for my work. 42.1%8
46.4%
9
5.3%
1
5.3%
1 0 1,74
19
2- no reply
6. A rubric helps me to raise the standards for my
work. 0 0
19.0%
4
52.4%
11
28.6%
6 4.10 21
7. A rubric stifles my creativity. 55%11
15%
3
20%
4
10%
2 0 1.85
20
1- no reply
8. A rubric helps me to organize my work. 0 0 15%3
50%
10
35%
7 4.20
20
1- no reply
9. A rubric helps me to self assess my work before
I pass it in to the professor. 0 0
4.8%
1
57.1%
12
38.1%
8 4.33 21
10. A rubric is usually too general to help me
assess my work.
10%
2
50%
10
35%
7
5%
1 0 2.35
20
1- no reply
11. In this class my work was better when I used
a rubric. 0 0
20%
4
55%
11
25%
5 4.05
20
1- no reply
12. In this class my work was better when I did
not use a rubric.
5%
1
35%
7
30%
6
15%
3
15%
3 3.00
20
1- no reply
13. In this class the rubric made no difference in
the quality of my work. 0
30%
6
35%
7
20%
4
15%
3 3.20
20
1- no reply
14. In this class the rubric helped the professor to
grade more fairly. 0 0
15%
3
45%
9
40%
8 4.25
20
1- no reply
15. When I become a teacher I will use rubrics on
a regular basis with my students. 0 0
20%
4
25%
5
55%
11 4.35
20
1-no reply
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Appendix D. Written Assignment Scores
Student # Assignment 1 Assignment 2 Gain or Loss
1 78 95 17
2 85 85 0
3 75 90 15
4 75 80 5
5 75 80 5
6 100 95 -5
7 100 95 -5
8 75 80 5
9 100 95 -5
10 100 95 -5
11 100 90 -10
12 98 95 -3
13 100 85 -15
14 100 90 -10
15 85 90 5
16 85 80 -5
17 78 100 12
18 95 80 -15
19 70 100 30
20 90 80 -10
21 75 85 10
22 100 100 0
23 95 100 5
24 93 100 7
25 83 80 -3
26 90 100 10
27 95 85 -10
28 95 95 0
29 65 100 35
30 90 100 10
31 56 85 29
32 90 100 10
33 70 90 20
34 93 100 7
35 85 80 -5
86.83 90.86 4.03
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Appendix E: Writing Rubric
Needs Extensive
Work
1
Good Start
2
Developing
3
Proficient
4
Distinguished
5
Organization
Serious
organizational
problems
Lacks focus
and/or purpose
Unclear focus and/or
purpose Focused, organized
Focused,
organized, thought
provoking
Language
and Content
Information is
not pertinent,
no supporting
details are
provided.
Elements of
assignment are
not addressed
appropriately.
Information
does not
support the
topic. No
examples are
given or little
evidence is
provided to
support views.
Elements of
assignment are
missing and/or
questions are
unanswered.
Information is
insufficient and/or
irrelevant. Few specific
details are given. Little
evidence or examples
are provided to
substantiate position.
One-two elements of
assignment may be
missing or incomplete;
One-two questions may
not be answered.
Information is
germane to topic, but
may be unclear or
not fully developed.
Details are
appropriate and all
questions/elements
of assignment are
addressed. Some
critical analysis is
evident. Evidence or
examples are given
for point of view.
Information offers
ideas and insights
that are novel or
show depth of
thought. Details
are vivid and
substantial,
evidence or
examples are
present. All
questions are
answered with
great detail and
critical analysis is
evident. All
elements of
assignment are
fully addressed.
Language
No voice is
evident or
voice appears
to be someone
else’s.
Language does
not demonstrate
understanding
of topic or is
inappropriate.
Little voice or
inappropriate
voice is used.
Language/vocabulary is
somewhat related to
topic. Voice is not
clear. Little variation in
sentence structure
evident.
Writer’s voice is
evident but not fully
developed.
Language is
sophisticated,
vocabulary is
appropriate.
Strong, original
voice is evident.
Syntax and
Grammar
Grammatical,
spelling, and/or
mechanical
errors are
frequent and
severe, APA
format is not
followed. No
evidence of
proofing or
editing.
Sentence
structure and
wording make
it difficult to
follow your
thoughts.
Paper contains
many (10 or
fewer)
grammatical,
spelling, and/or
mechanical
errors (incorrect
use of words,
inconsistent or
incorrect
word/tense
agreement,
etc.), sentence
structure or
wording makes
it hard to follow
your thoughts.
APA format is
not consistently
followed.
Paper contains some (7
or fewer) grammatical,
spelling, and/or
mechanical errors.
There some problems
with sentence structure
or wording but the
reader can usually
follow your thoughts.
APA format is used
correctly most of the
time.
Paper contains only
a few (4 for fewer)
grammatical,
spelling, and/or
mechanical errors.
APA format is used
correctly.
Paper is
grammatically and
mechanically
sound with
appropriate
paragraphs, correct
spelling and
appropriate word
usage/agreement.
APA format is
used correctly.
Format
Title,
introduction,
and/or
conclusion are
Title,
introduction,
and/or
conclusion are
Title, introduction,
and/or conclusion are
underdeveloped.
Title, introduction,
and conclusion are
appropriate to the
focus of the
Title, introduction,
and conclusion
relate to the focus
of the assignment
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inappropriate
for the focus of
the assignment.
inadequate or
non-existent.
assignment. and capture the
reader’s attention.
